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INCLUSION
In the context of religious education, inclusion
relates to learning and teaching within a stimulating
curriculum which meets the learning of all pupils
including those with learning difficulties and
disabilities, gifted and talented pupils, boys and
girls, pupils from a wide range of ethnic groups,
diverse family backgrounds, and a range of
religious and non-religious communities. There is
no assumption in this syllabus about particular
religious beliefs of the pupils.
Below are some aspects of religious education that
contribute to inclusion issues:
• promoting respect
• addressing issues of race and diversity by
celebrating difference
• promoting positive attitudes towards difference
• studying beliefs and ideas different from those
of the pupils
• challenging views that are stereotyped
• studying the impact of people’s beliefs on
actions and lifestyles
• exploring role models within and outside the
pupils’ culture

C OVERCOMING POTENTIAL BARRIERS TO
LEARNING AND ASSESSMENT FOR
INDIVIDUALS AND GROUPS OF PUPILS:
Pupils with learning difficulties and disabilities and
pupils at the early stage of learning English, may
have learning and assessment requirements that go
beyond the provisions set. Therefore, some pupils
may require greater differentiation of tasks and
materials to support their learning. A smaller
number of pupils may need access to specialist
equipment and adapted or alternative activities.
This must be addressed in order to prevent barriers
to learning and to allow pupils to demonstrate their
understanding whilst maintaining concentration,
motivation and engagement. This differentiation
might include:
• support to access text especially when working
with significant quantities of written materials or
at speed (e.g. prepared tapes, alternative text,
word and picture prompts, scribe, dual language
dictionary)
• support for tasks that require extended writing
to communicate detailed ideas through
alternative methods (e.g. use of ICT, speech,
dictaphone, scribe, photographic or video
record, dual language dictionary)

THREE PRINCIPLES FOR INCLUSION
A SETTING SUITABLE LEARNING CHALLENGES:
Aiming to give every pupil the opportunity to
experience success in learning and to achieve as
high a standard as possible.

B RESPONDING TO PUPILS’ DIVERSE NEEDS:
Pupils bring to school different experiences,
interests and strengths which influence the way in
which they learn. Therefore, teachers should plan
approaches to teaching and learning to take
account of these differences so that all pupils can
take part in lessons fully and effectively.
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ASSESSMENT
In order to support teachers to incorporate the
principles of inclusion in their planning, ‘P’ Scales
are identified in the Agreed Syllabus, based upon
work from the QCA. These performance
descriptions outline early learning and attainment
before level 1 in eight levels from P1 to P8. They
describe the ‘small steps’ that pupils may make
and support teachers in identifying progress and
setting appropriate targets for pupils’ learning in
religious education. Levels 1–3 are general starting
points for learning in any subject. Levels 4–8 give
some specific steps in religious education learning.
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PERFORMANCE DESCRIPTIONS FOR PUPILS ACHIEVING BELOW LEVEL 1
PUPILS…
P1
i)

SUMMARY

• encounter activities and experiences
• may be passive or resistant

ENCOUNTER
present during activity

• may show simple reflex responses (e.g. startling
at sudden noises or movements), any participation
is fully prompted

P1
ii)

• show emerging awareness of activities and experiences
• may have periods when they appear alert and ready to
focus their attention on certain people,
events or objects (e.g. becoming still in response to silence)

AWARENESS
fleeting focus

• may give intermittent reactions (e.g. vocalising occasionally
during group celebrations and acts of worship)

P2
i)

• begin to respond consistently to familiar people, events
and objects. They react to new activities and experiences
(e.g. looking round in unfamiliar
environment)

ATTENTION AND RESPONSE
deliberate but inconsistent

• begin to show an interest in people, events and
objects (e.g. leaning towards a source of light,
sound or scent)
• accept and engage in co-active exploration (e.g.
touching religious artefacts in partnership with
member of staff)

P2
ii)

• begin to be proactive in their interactions
• communicate consistent preferences and affective
responses (e.g. showing that they have enjoyed an
experience or interaction)
• recognise familiar people, events and objects
(e.g. becoming quiet and attentive during a piece of
music)
• perform actions, often by trial and improvement, and
remember learned responses over short periods of time
(e.g. repeating a simple action with an artefact)
• co-operate with shared exploration and supported
participation (e.g. performing gestures during ritual
exchanges with another person performing gestures)
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PERFORMANCE DESCRIPTIONS FOR PUPILS ACHIEVING BELOW LEVEL 1
P3
i)

• begin to communicate intentionally

PARTICIPATION
with support

• seek attention through eye contact, gesture or action
• request events or activities (e.g. prompting a visitor to prolong an
interaction)
• participate in shared activities with less support
• sustain concentration for short periods
• explore materials in increasingly complex ways (e.g. stroking or
shaking artefacts and objects)
• observe the results of their own actions with interest
(e.g. when vocalising in a quiet place)
• remember learned responses over more extended periods (e.g.
following a familiar ritual and responding appropriately)
P3
ii)

• use emerging conventional communication

INVOLVEMENT
active and intentional

• greet known people and may initiate interactions and activities
(e.g. prompting an adult to sing or play a favourite song)
• can remember learned responses over increasing periods of
time and may anticipate known events (e.g. celebrating peers’
achievements in assembly)
• may respond to options and choices with actions or gestures
(e.g. choosing an activity)
• actively explore objects and events for more extended periods
(e.g. concentration on candle flame)
• apply potential solutions systematically to problems (passing an
artefact to a peer in order to prompt participation in a group
activity)

P4

• use single elements of communication (e.g. words, gestures,
signs or symbols), to express feelings
• show they understand ‘yes’ and ‘no’
• begin to respond to the feelings of others (matching their
emotions and laughing when another pupil is laughing)
• join in with activities by initiating ritual actions and sounds
• demonstrate appreciation of stillness and quiet

P5

• respond appropriately to simple questions about familiar
religious events or experiences and communicate simple
meanings
• respond to a variety of new religious experiences (e.g. involving
music, drama, colour, lights, food or tactile objects)
• take part in activities involving two or three other learners
• engage in moments of individual reflection
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PERFORMANCE DESCRIPTIONS FOR PUPILS ACHIEVING BELOW LEVEL 1
P6

• express and communicate their feelings in different ways
• respond to others in group situations and co-operate when
working in small groups

GAINING SKILLS AND
UNDERSTANDING

• listen to, and begin to respond to, familiar religious stories, poems
and music and make their own contribution to celebrations and
festivals
• carry out ritualised actions in familiar circumstances
• show concern and sympathy for others in distress through
gestures, facial expressions or by offering comfort
• start to be aware of their own influence on events and other
people
P7

• listen to and follow religious stories
• can communicate their ideas about religion, life events and
experiences in simple phrases
• can evaluate their own work and behaviour in simple ways,
beginning to identify some actions as right and wrong on the
basis of consequences
• can find out about aspects of religion through stories, music or
drama, answer questions and communicate their responses
• may communicate feelings about what is special to them
(e.g. through role play)
• can begin to understand that other people have needs and to
respect these
• can make purposeful relationships with others in group
activities

P8

• can listen attentively to religious stories or to people talking about
religion
• can begin to understand that religious and other stories carry
moral and religious meaning
• are increasingly able to communicate ideas, feelings or
responses to experiences or retell religious stories
• can communicate simple facts about religion and important
people in religions
• can begin to realise the significance of religious artefacts,
symbols and places
• can reflect on what makes them happy, sad, excited or lonely
• are able to demonstrate a basic understanding of what is right
and wrong in familiar situations
• are often sensitive to the needs and feelings of others and
show respect for themselves and others
• treat living things and their environment with care and concern
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DISTINCTIVE CONTRIBUTIONS OF RELIGIOUS EDUCATION TO THE
CURRICULUM
Religious education has much common ground with other areas of the curriculum including citizenship, spiritual, moral,
social, and cultural education.

CITIZENSHIP
Religious education analyses citizenship by
exploring what is meant by a good citizen and what
different religions have to say about citizenship and
community. Below are some of the distinctive
contributions that the Agreed Syllabus makes to
promoting the values and attitudes needed for
citizenship in a democratic society:
• understanding and respect for people of
different beliefs, practices, races and cultures
• the exploration of identity, belonging, rights and
responsibilities
• the development of knowledge and
understanding of beliefs and belief systems
which in turn shapes personal values
• developing pupils’ knowledge and
understanding of the diversity of national,
regional, religious and ethnic identities in the
local, national and global community
• enabling pupils to justify and defend personal
opinions about issues, problems and events as
well as how to resolve conflict fairly
• exploring the role of religion or a spiritual way of
life in enabling a person to develop a sense of
self-worth or positive self-esteem
• investigating the work of charitable
organisations that seek to alleviate
disadvantage or distress, such as Christian Aid
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SPIRITUAL, MORAL, SOCIAL AND CULTURAL
DEVELOPMENT
While schools provide for these aspects of
development in many ways, and through many
subjects of the curriculum, religious education
provides a particular insight into spiritual, moral
and social education and makes a distinctive
contribution to understanding cultural diversity
through developing an understanding of religions.
SPIRITUAL DEVELOPMENT
Religious education makes a leading contribution to
all aspects of spiritual development through:
• discussion and reflection upon key questions of
meaning and truth, such as the origins of the
universe, life after death, good and evil, the
being of God and values of justice, honesty and
truth
• learning about, and reflecting upon, important
experiences, concepts and beliefs which are
central to religious traditions and practices
• the expression of religious beliefs through
creative and expressive arts and human and
natural sciences which contribute to personal
and communal identity
• exploring how religions perceive the value of
human beings, relationships with each other,
with the natural world and with God
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MORAL DEVELOPMENT
Religious education makes a significant
contribution to moral development through:

SOCIAL DEVELOPMENT
Religious education makes a significant
contribution to social development through:

• exploring the influences on personal moral
choices of family, friends and media. Exploring
how society is influenced by beliefs, teachings,
sacred texts and guidance from religious
leaders

• understanding the responsibilities and rights of
being a member of family, local, national and
global communities

• engaging in issues of truth, justice and trust and
enabling pupils to take an increasingly
thoughtful view of what is right and wrong, to
recognise the needs and interests of others as
well as themselves and to develop personal
integrity.
• reflection on many aspects of the syllabus
content particularly when it examines religious
and moral values and ethical codes of practice
that underpin decisions and behaviour (e.g.
when exploring ‘What is fair?’ and ‘What are my
rights?’)

• investigating social issues from a religious
perspective such as respectfulness, tolerance, a
willingness to become involved and helping
pupils to play a fulfilling part in their community
• considering how religious beliefs lead to
particular actions and concerns

CULTURAL DEVELOPMENT
Religious education makes a significant
contribution to cultural development through:
• encounters with people, literature, the creative
and expressive arts and resources from
different cultures from religious perspectives
• considering the relationship between religion
and cultures and how religious beliefs
contribute to cultural identity and practices
• developing open minded attitudes to cultural
and religious diversity, promoting racial
harmony and respect for all, combating
prejudice and discrimination
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RELIGIOUS EDUCATION AND THE LAW
1. The Education Act (2002) requires that every
maintained school includes provision for religious
education for all pupils. This does not apply to
nursery schools and classes but does apply to
children in reception classes and pupils aged
16–19 years.

2. Section 352 of the Education Act 1996,
states that religious education is to have
equal standing in relation to the core and
foundation subjects. It differs from the
National Curriculum in that it is not subject
to national prescription in terms of
attainment targets and programmes of study.
It is a matter for the Agreed Syllabus
Conferences to recommend locally prescribed
procedures for the Local Authority. Therefore, in
Havering Community schools and Foundation and
Voluntary schools without religious character,
religious education must be provided in
accordance with the current Havering Agreed
Syllabus for religious education.

3. An Agreed Syllabus must ‘reflect the fact that the
religious traditions in Great Britain are in the main
Christian, whilst taking account of the teaching and
practices of the other principal religions present in
Great Britain.’ (The Education Act 1996). The
Havering Agreed Syllabus meets this requirement.

4. An Agreed Syllabus must ensure that religious
education is not provided by means of any
catechism or formula, which is distinctive of any
particular denomination (DfES circular 1/94 and
Education Act 1944, Section 26(2)). The Havering
Agreed Syllabus meets this requirement.

6. Regulations state that, so far as it is possible, every
pupil including all pupils with learning difficulties
and disabilities and those in special schools,
should receive religious education. In Havering, it is
expected that all special schools will provide
religious education as far as is possible in
accordance with this Agreed Syllabus.

7. Collective worship is not part of the taught day and
cannot be considered as part of the recommended
time for teaching the Agreed Syllabus. The
following minimum hours should be devoted to
religious education:
• key stage 1: 36 hours per year
• key stage 2: 45 hours per year

5. Each Local Authority must set up a SACRE
(Standing Advisory Council for Religious Education)
to advise on matters connected with religious
education to be given in accordance with the
Agreed Syllabus. Havering Local Authority meets
this requirement.
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• key stage 3: 45 hours per year
• key stage 4: 45 hours per year
• key stage 5: no recommended minimum time
allocation
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8. In Sixth Form Colleges, governing bodies are
required to ensure that religious education is
provided at the institution for all students who wish
to receive it and that the provision is offered at a
time when it is convenient for the majority of fulltime students to attend. The requirement does not
apply to an institution, which on 30 September
1992 was a college of further education.
9. In Voluntary Aided schools with a religious
character, the required provision is:
• according to the Trust Deed of the school; or
• according to the tenets of the religious
denomination where provision is not specified in
the Trust Deed; or
• according to the Havering Agreed Syllabus where
parents request it (if a child cannot reasonably
attend a school where the Agreed Syllabus is
being taught).

10. Parents have a legal right to withdraw their
child(ren) from part of, or the whole of the
religious education curriculum provided by the
school.

> PATHWAYS

11. There is a legal right for teachers to withdraw
from teaching religious education (with certain
exceptions in Voluntary Aided schools).
12. In respect of Community schools and Foundation
and Voluntary schools without a religious
character, the Local Authority and the governing
body shall exercise their functions with a view to
securing, and the headteacher shall secure, that
religious education is given in accordance with
the legal requirements.

13. The review of this Agreed Syllabus has been
based upon legal requirements, the most recent
of which are:
• The Education Act 1996
• The School Standards and Framework Act 1998
• The Education Act 2002
The review also takes account of the non-statutory
framework guidance issued by the Qualifications and
Curriculum Authority in 2004.

RELIGIOUS EDUCATION AND THE LAW PG 8

London Borough of Havering • Agreed Syllabus for Religious Education

Guidance Paper 4
ASSESSMENT FOR LEARNING
Assessment for learning is about teachers and pupils working together to decide where they are in their
learning, what they need to do to move forward and how they are going to take the next steps.
KEY FEATURES OF ASSESSMENT
FOR LEARNING ARE:

EXAMPLES OF SENTENCE STARTERS FOR
PUPILS TO EVALUATE THEIR OWN LEARNING:

• sharing goals with pupils

• Since completing this work, I have learned
that/changed my mind about/want to find out
more about…

• helping pupils to understand what standards they
are aiming for
• involving pupils in self-assessment using pupilfriendly success criteria

• The advice that I would give to someone
starting this work would be…..

• giving feedback to pupils so they can recognise
next steps and how to take them

• One area that made me really think hard
about/I am still puzzled about/surprised me
was...

• allowing time for pupils to reflect on their work
• building in opportunities for self and peer
assessment

• Using the ‘I can…’ statements, this work is
Level... I need to show evidence of…
to reach Level…
In order to support pupils’ self-assessment,
the Agreed Syllabus has adapted the ‘I can…’
statements with kind permission of REonline and
The Culham Institute.
They are divided into learning about and learning
from religion and use the skill words contained in
the eight level assessment scale, setting this
against the religious content.
They should not be viewed as a replacement for
the assessment scale. However, the language
used is simple and clear and says exactly what is
required for the level to be achieved.
They are examples to show how the language of
the eight level assessment scale works when
translated into specific curriculum content,
processes and tasks.
Teachers might take any unit from the syllabus
and write some ‘I can…’ statements which put
the learning targets into pupil friendly speech.
This is a key part of the teacher’s professional
toolkit in enabling pupils to achieve and, as
always, the teacher’s judgement about the best
fit of a level to a piece of work is central.
The scale can be used to set appropriate tasks
and expectations as well as weighing up what
pupils have achieved and involving pupils in
assessing their own learning.
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I CAN... STATEMENTS
AT1 LEARNING ABOUT RELIGION: EXPRESSION
How pupils develop their knowledge, skills and understanding with reference to:
LEVEL beliefs, teachings and sources

I CAN...
1 remember a Christian (Hindu,

etc.) story and talk about it (e.g.
talk about the story of Diwali)

practices and ways of life

forms of expression

I CAN...

I CAN...

use the right names for things
that are special to Buddhists
(Jews, etc.) (e.g. say ‘that is a
church’ or ‘she’s praying’ when
my teacher shows me a picture)

recognise religious symbols and
words and talk about them (e.g.
say ‘that is a Star of David’
when my teacher shows me a
picture)

2

tell a Christian (Sikh, etc.) story
and say some things that people
believe (e.g. tell the story of the
birth of Jesus or say that
Christians believe in God)

talk about some of the things
that are the same for different
religious people (e.g. say that
Christians and Sikhs both have
holy books)

say what some Christian
(Muslim, etc.) symbols stand for
and what some of the art is
about (e.g. the cross reminds
Christians that Jesus died on a
cross and some people sing,
dance, recite for God)

3

describe what a believer might
learn from a religious story (e.g.
Khalsa and the need for Sikhs to
be brave in times of trouble)

Describe how different believers
make use of holy books (places,
etc.) and show respect for them
in various ways (e.g. Muslims
and Sikhs keep their holy books
higher than other books)

use religious words to describe
some of the different ways in
which people show their beliefs
(e.g. label a picture of Shiva
Nataraja to show links with
Hindu beliefs about God)

4

make comparisons between the
beliefs (teachings, sources, etc.)
of different religious groups and
show how they are connected to
believers’ lives (e.g. describe
different views about Genesis
creation stories)

use the right religious words to
describe and compare what
practices and experiences may
be involved in belonging to
different religious groups (e.g.
use some Pali or Sanskrit terms
in describing two different
Buddhist types of meditation)

express religious beliefs (ideas,
feelings, etc.) in a range of styles
and words used by believers and
suggest what they mean (e.g.
draw and label the key features
inside two churches, indicating
their meaning for those who
worship there)

5

suggest reasons for the different
beliefs which people hold even
within religions and explain how
religious sources are used to
provide answers to important
questions about life and morality
(e.g. compare different
Jewish beliefs about the Messiah
and say how different
interpretations may come about,
using biblical and other texts to
illustrate their answers)

Describe why people belong to
religions and explain the difference
this makes to the lives of individuals
and communities (e.g. write diary
entries for a young Hindu living in
Britain today, revealing how daily
religious practice may help cope
with the ‘temptations’ of life)

use a wide religious vocabulary in
suggesting reasons for the
similarities and differences in forms
of religious, spiritual and moral
expression found within and
between religions (e.g. produce a
survey of different forms of religious
expression and suggestions for
similarities and differences between
them
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I CAN... STATEMENTS
AT2 LEARNING FROM RELIGION: IDENTITY
How pupils, in the light of their learning about religion, express their responses and insights with
regard to questions and issues about:
LEVEL identity and belonging

meaning, purpose and truth

values and commitments

I CAN...

I CAN...

I CAN...

1

talk about the things that
happen to me (e.g. talk about
how I felt when my baby brother
was born)

talk about what I find interesting
or puzzling (e.g. say ‘I like the
bit when Krishna helped his
friend)

talk about what is important to
me (e.g. talk about how I felt
when I gave a present to my
friend)

2

task about what happens to
others with respect for their
feelings (e.g. ‘Was Jonah hurt
after being inside the whale?)

talk about some things in stories
that make people ask questions
(e.g. ‘It was mysterious when
God spoke to Moses’)

talk about what is important to
me and to others with respect
for their feelings (e.g. ‘I agree
with the rule about not stealing
as stealing is not fair’)

3

compare some of the things that
influence me with those that
influence other people (e.g. talk
about how Jesus influenced his
disciples and how friends
influence them)

ask important questions about
life and compare my ideas with
those of others (e.g. ask why
many people believe in life after
death, give their view and
compare with a religious view)

link things that are important to
me and other people with the
way I think and believe (e.g. give
possible actions when I hear
about people who are suffering)

4

ask questions about who we are
and where we belong, and
suggest answers which refer to
beliefs which inspire and
influence people (e.g. write an
imaginary interview with a
member of a minority religious
community, referring to the
beliefs which sustain them)

ask questions about the meaning
and purpose of life, and suggest a
range of answers which might be
given by members of different
religious groups or individuals
(e.g. write questions about life
after death and provide answers
that refer to resurrection and
reincarnation)

ask questions about the moral
decisions people make, and suggest
what might happen as a result of
different decisions, including those
made with reference to religious
beliefs / values (e.g. write a report
about the environment and suggest
what might happen depending on
moral choices that could be made)

5

express my own and others’ views
on the challenges of belonging to a
religion and explain what inspires
and influences me (e.g. write a
question and answer style report on
what it may be like to be a member
of a religious community in Britain
today- what impresses them about
this religious identity and
community)

ask questions about the meaning
and purpose of life and suggest
answers which relate to the search
for truth in my own and others’ lives
(e.g. write a short story which raises
questions about what is ‘true’ which
relates to their own personal search
for meaning in life

ask questions about things that are
important to me and to other people
and suggest answers which relate
to my own and others’ lives (e.g.
write a report on a moral issue in
the news, interviewing key people in
the debate and including religious
views and the potential impact of
those views on their own and
others’ lives)
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I CAN... STATEMENTS
AT1 LEARNING ABOUT RELIGION: EXPRESSION
How pupils develop their knowledge, skills and understanding with reference to:
LEVEL beliefs, teachings and sources

I CAN...
6 say what religions teach on

ultimate questions using sources
and arguments to explain
differences within and between
them (e.g. demonstrate contrasting
religious views on astrology with
reference to texts and teachings)

practices and ways of life

forms of expression

I CAN...

I CAN...

say what different practices and
ways of life followers of religions
have developed, explain how
beliefs have had different effects
on individuals, communities and
societies (e.g. show how
resurrection belief is expressed in
different ways within Christian ….)

use correct vocabulary to explain
the significance of different forms
of religious, spiritual and moral
expression for believers (e.g.
produce booklet illustrating and
explaining different sorts of
symbolic expression involved in the
life of a Buddhist monk or nun)

7

present a coherent picture of
religious beliefs, values and
responses to questions of meaning
and truth taking account of personal
research on different religious
topics using a variety of sources
and evidence (e.g. investigate Sikh
beliefs on the Guru using texts and
internet and do presentation which
coherently illustrates a variety of
views)

show how religious activity in
today’s world has been affected by
the past and by traditions, and how
belonging to a religion may mean
different things to different people
even within the same religion (e.g.
produce two pen-pictures of
Muslims from different
communities and explain how
history and culture have influenced
the way they put their faith into
practice in different ways)

use a wide vocabulary as well as
different forms of expression in
presenting a clear picture of how
people express their religious,
spiritual and ethical beliefs in a
variety of ways (e.g. produce an
illustrated guide of representations
of Jesus from different times and
cultures explaining the Christian
beliefs and values presented
through different media)

8

analyse the results of different sorts
of research and place different
interpretations of religious, spiritual
and moral sources in their
historical, cultural, social and
philosophical contexts (e.g.
research the internet and interview
individuals to produce a contextual
comparison of interpretations of the
resurrection of Jesus)

weigh up different view points and
come to a conclusion on how
religions and beliefs make a
difference to communities and
societies in different times and
places (e.g. conduct a
questionnaire and produce findings
on whether religion has had a good
or bad effect on different local
communities)

use a comprehensive religious and
philosophical vocabulary in
weighing up the meaning and
importance of different forms of
religious, spiritual and moral
expression (e.g. select items of
Buddhist artistic expression for an
exhibition and produce
explanations of the symbolism and
impact of the items for Buddhist
belief and practice over time)
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I CAN... STATEMENTS
AT2 LEARNING FROM RELIGION: IDENTITY
How pupils, in the light of their learning about religion, express their responses and insights with
regard to questions and issues about:
LEVEL identity and belonging

meaning, purpose and truth

values and commitments

I CAN...

I CAN...

I CAN...

6

Consider challenges of belonging to
a religion today with reference to
my own and others’ views on
human nature and society, support
this with reasons and examples
(e.g. report on different Sikh
attitudes to aspects of British
culture explaining how Sikh views
of human nature and society affect
their views)

use reasoning and examples to
express insights into my own and
others’ views on questions about
the meaning and purpose of life
and search for truth (e.g. pamphlet
on ‘Good Life’ with ref to religious
and non-religious view points and
own personal conclusions)

use reasoning and examples to
express insights into the
relationship between beliefs,
teachings and world issues,
focusing on things that are
important to me (e.g. e-media
presentation on religious views of
‘terrorism’ with ref to religious and
non-religious view points and own
personal conclusions)

7

give my personal view with
reasons and examples on what
value religious and other views
might have for understanding
myself and others (e.g. produce a
summary of my own personal
and social relationships alongside
an analysis of Hindu and other
insights into human nature and
community)

give my personal view with
reasons and examples on what
value religious and other views
might have for understanding
questions about the meaning and
purpose of life (e.g. following
research into samsara and
nirvana, produce a dialogue I
might have with a Buddhist about
the future of humanity)

Give my personal view with
reasons and examples on what
value religious and other views
might have for understanding
what is important to me and to
other people (e.g. following
research into Jewish and
Humanist views on faith schools,
produce a report on my
recommendations on an
application for a new Jewish
foundation school)

8

weigh up in detail a wide range of
view points on questions about who
we are and where we belong, and
come to my own conclusions
based on evidence, arguments,
reflections and examples (e.g. write
an article entitled ‘What is a Jew?’
making use of Jewish and nonJewish view points coming to a
conclusion that takes account of
religious, cultural and philosophical
perspectives)

weigh up in detail a wide range of
viewpoints on questions about truth
and the meaning and purpose of
life, and come to my own
conclusions based on evidence,
arguments, reflections and
examples (e.g. write a speech for or
against the motion that ‘science will
one day remove all need for
religion’ and come to a conclusion
taking account of religious,
philosophical and historical
perspectives)

Weigh up in detail a wide range of
viewpoints on questions about
values and commitments and
come to my own conclusions
based on evidence, arguments,
reflections and examples (e.g. write
a dialogue between a Muslim and
Hindu on how religious insights
might save us from environmental
disaster and write a conclusion that
takes account of religious and
social perspectives)

Adapted with permission of REonline and The Culham Institute
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Guidance Paper 5
PLANNING FOR EFFECTIVE USE OF VISITS AND VISITORS
Schools are encouraged, wherever possible, to
use authentic resources including visits, visitors,
artefacts, visual resources such as posters,
video, ICT resources and photographs to bring
religion to life for pupils. Additionally, schools
may wish to use materials from other religious
traditions, belief systems and secular world
views.
When planning a visit to a place of worship, it is
good practice to do this jointly with the host
establishing the learning intention, respecting
customs and codes of conduct and evaluating
visits with the host. It is also important that
pupils are aware that places of worship require
certain standards of behaviour, and that they
may be required to respect codes of dress and
conduct which may be unfamiliar.
Parents also have a right to know what is
happening in school. Parents of different faiths,
different denominations, and of no faith, are
quite reasonably concerned about the religious
input their children receive. Therefore, clarity of
information from school to home needs to be
maintained at all times.
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PROTOCOL FOR VISITORS TO THE SCHOOL
AND MEMBERS OF FAITH COMMUNITIES
WHO HOST A SCHOOL VISIT
• clarify who you are and your position within the faith
you are representing
• share your own insights and beliefs and avoid
imposing your views upon pupils in any way
• be ready to explain about the place of worship (e.g.
different features and their purpose, examples of
symbolism, sacred texts, the form that worship
takes and community activities)
• respect and value the different faiths of pupils and
adults taking part
• familiarise yourself with the school’s aims, ethos
and policies
• learn how the visit fits in to the RE curriculum
• check with the teacher about which communication
and teaching and learning methods best engage the
pupils and are most appropriate for the age group
• ask pupils and teachers to evaluate the visit for
continuous improvement
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